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Welcomlng Achd

WHY THITS ol dbRELGRY

Barbora My Wertheimes
avc Wowren ' s Proeoram [or Boseareh aad Bducation

Dirvotar , Work

anl Lk, Ooenecd pacuimily

O hoelali of thy Bow York Stace Schooi of frdoetrial and Labor felations,
Soracl) Unsversity, and the State University of New York, I weleow: you Lo
el covlere e, "Toward o Statawide Nenworl of Edveatlen Propgrams for Worle-
lop Wemen " Thc conference has grown ont of falks that began aboun a year
Ao with two people who could uot he with us tonlght, . Maurice T, Moore,
. Pevsident of the Doard of Trustees of State University, and Dr. Kewpeth Mac-
Kenzie, Provest For Lirelonp Learning, who is unexpectedly out of the country

on anether educacional mission.

For several yeats my associate, Anne Nelson, and I have been developing credit
and non-credit programs cspecially for working women, most of them members of
Labor wrlens in mwetropolitan Mew York. There is the same need dn other parts
of the state for relevant programs for women 1n blue collar, clerlcal and ser—
vice occupations. The conference which cpens today will explore this subject.
We gratefully acknowledge the [unding from Carnegie Corporation of New York so
that we could bring togother this distinguished group representing instltutlons
of nigher education, laber unions, and dndustry. The conference jtself vas
pLannud with rhe assistance of a state-wide commlttee® whose ideas and enthu-
siastlc eooperation Lhave made this program possible.

55

Jut why a conference to focus on working women as a ney student group?! Women
Already constitute 53 oercent of o1l adult studenzs.  But that is only pazt af
the story. Women are moving int: the wvorkforce at an increasing rate and now
make up Forty perceat of all workers, but women in blue-collar and clerical
Jjobs are under-represented {n the ranks of zdult students at both four-yecar and
two=-vear institutions These are not thc womer at school, and, in fact, most
Instivutions of higher education do oot reach out to working class women, a
finding verified in a survey done by the A%f;rlated Colleges of the Mid-Hudson
| extension services report that
are vomen workers.

Arca. Even labor studies
anly 20 percent of their

programs of univer
students, on an ave

u

In addition to the lack of out-reach on tle part of educational institutions,
other barricrs stand between working women and higher education. Women still

. hold two, often three jobs: the one for which thew are paid, and also thedir
homes and family. TIncreasingly they are the sole support of these families.
Tf wemen t=turn to school they face problems of child care, rrangportation, and
management of their time. They must cope with guilt feelings about the hours

they spend away from their families, and the hours they allocate to homework .
With our own student body, women also active in thelr labor organizations, ve
find that what tliey tend to give up in order to come to school is sleep. An in-
formal survey taken in some of our classes revealod that studants averaged be—
tween 4 and 6 hours sleep a night. These are women who have decided it is their

# See Appendix A for names of committee members,
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Cime now to do aonelhooe Tor thems Pves, snd Lave nettod o liu At Lo ad whiat
iy eanh past o sl e b bl theeoy bamit o sopportiy e dohetpined
B seme ke Fhey de el o oo by troubley oy learainyg ia addletive,

oo yorr o clanh ven don's wont Lo N I

Doarviers which somet ies provent ondoing proegrias From veaching working

perople, vomen or men, mey e inherant in che propgrams thesse ve s Sabjocts
ofiered may seom to dack voleyvepes,  Mareever, women raport that ragistration
procedores crm be overvhe 1,3:1i,n;,-,; Cour=ge Lime may lac\ a probiem, and cost. This

57 peroeent of what men

la eopocial iy rtrue fur wemen workers, who avorage

earn for Zull-time, year round wark.

Some o the problems that T have pentioned wore highlighted Innoa national sur-
voy medo o 2971 of 750 ol 7% pereent said they offered
deyrror p rnrram*’f for adult womery but only 49 percont wore fournd to have dany

Flexibilicy in hours, course load, orf cther proccdures Lo meel adult needs.

Looeg aad aniversities:

But it i3 not enouph Lo rec ug\ngi' the gpecial problems of worlking women and
provide more [ lexible programs to mect thelr needs. We mnust also develop some

legs tangible goala for om,,nzlvas:

==Have wo reinforced women's awarencss that they have the 1'4}11 Lo
study?  Tor

study? vamp Lo, rhev may 1iec od hulp in copirg with o sitlon
at home or even on the job,

we built : ! Administrative procedures
can ke co Id, , and defeat in}g““:t]\r:y must be humanized.
Courzes nacd L"u hii tailored to students as working adults and should
build on what they already know,

and

haome union

. s to
le when such

opnizance of

tudents Lo l:‘.un toge ther?  These are uol neeessarily
I deprec programs,  They

ates {nr

r—’mrht‘
want the support and contact that a graupf—:]\‘ﬂlrﬁing situation provides.

independent ztm?\ ar o

~=Have ve understood thal manv wemen are trying hard to ke up for lost

Rut thry are handicapped by rus skills and, often, buf {nade—
preparation. They have a gscnse that time has sllipped through

t}w;r fingers, and U.y are in a hurry to catch up. They arce scrious
students who push Uh msolves and who want the same credentdals everyone
lso seems to bo gs:[tiﬂg—! I"héy feel that modern sociely seems to use 4

e

degree to define first and sccond-class citizensh

P

o not necessarily lead to a belter
wds in earning a degrec through

!

But we walk a tighrrope: teday credentials

Job. To thue highly merivated student who succee

)
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Preleesc], Stadents

fesnrin Lo find

mayv conem ke an ounfoarnred world
vatand thig Frustraricn amd also

vird warle ane caerff Jeel it

and dnnt itoeian. abllke mnt o uale
b b be o b g b a vl Ve e e wh b e et B

fov il veward seiewenant.

.

stadents we there, waiting L Lhe winps,
the well=qua lifled stuadents who do not at
These woen are potontial thov could be
stndent Lody of the future., Our cexper
MNew Yorl indicates that they
degree programg, and at a time
level off, this js important to
who e¢an and should be enlisted
Instivtutions.

Piue cworioingg women voo oo ld b

Cacer /o and 99 perveont of all progent

poroors booocollese are wonen, students;

Pt o b Rlab ly o mot ivated ) axe
I Trovds: Undon Womm 's Studies in Metrope il tan
e grod candidates Jor both two and fovr—year
Ben ool lege covollnent Vipgures nre begsiming o
They are ntial ailles
sublic two and educatinnal

“ience

W
aclaowlodpe
in suppart of

important prtr

four-yi

this conference can consldet the
metrhods of out=reach that
e open increasing nambers of propgrams tn thert. We will be asking a1 number of
Where o institutional interests 17107 Can ways of cooperating be
that capitalize on the strenglis of each Institution and avo.d dupli—
Can we work out better ways to reach this new audience?  Can we find
funding for a consortium of coeoperation? It is the hope of the con-
together, wo may begin to find answoers to

20 hour-
students , and rhe

in the coming
potential

oty hope that
Lhis group of

e i
nacds of

50T

lf‘t(‘ll(_,i‘ plamlig comnmittes that,
these quest icns,

[cmd Furniss and Pacricial Albjerg Graham, edi

1. W. o
~an Council on Iduc’*

Jashington D.C., Aﬂmr]

Tuition, American Agsociation of State Colleges and

o

Ll‘ Low

s, 1974,

unpaged
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Sobrogr o Vb e b e e d D prae s v i v o rendiae eaol lore oar o ndehr

P e

mointroducine the Yanely Ao Hedeon cup Sained that the stadents reprosentoesd
wkod thew to Lell their sstories:
oo di b ie b e Ehees Vaeeed D Ll weey of Tamidy and puersonal problems, and

o tavih o what the conforence v all aboot, She

Shat thelr educatigna) coape Cieaeens hiod o meant Uo them,

Baratiey ol

i

frovothy Pl v copabaatod Tt seagr Trom Dhe I

pericncod Adatd
Tly
norviing and cvening e lasses betveen her foll-time job, and her

iL.  she

P the mothn o r o of weren ob Delrep, aqoeen 17 e 240 and throe growm

Froprvoom of the Collop of Gaint FBone, Albany, sandwiching ea

vt ivitics o pros fdent of the Albhany Interracial Councl

stop-ohildren,

WA

v Been dfnwvodved o o ity colivitie s Tor g long time, cven whon |

Snonehhenl s o vonpe il Porhink tiee faer that bowan Invalued in the compani-

GV oentn oan et e 4o e Lo cwent toocond fwee myoedueations mosk of the people
with o hed carned phe i Be A desves or BLS. depree,  BEdoeation seemed

e an o abnolut o e i by, Poveis aleo fnvolved iooa ol the communi bty oTganl-

dy o unaal by on the o peer scnee D ocommit oo, and Lowas always interviewing people
the day

ceutive divectors and high=lovel poivions, I thought that

v .
sould Come when Towould boe oo the other end, being interviewed for a position.
A thie ol wy theal e dd o this was Lo po haek Lo school and try to get a

Lt DT

Poworked at the stabe Bdineapion bepartment to the Officers! Council as a Senior

ed there sevon verirs. 1opot very borved doing a
By hut il you do it yvear after year,

Slenographe o, Lenporary sy 1o
o

craphoves merehifoe., Pothink 1 did o vood e
st oither Locome ap o egpert or ovou juest o opive iLoup,

Ceanwind Le, on a4 commit—

! while T
| ARETN I NVPE Pl rvl it Do sy Caconldve ddivecter for o a sbreet a
P6 an adternat ive oducation propran 1o Ghe Gity of Atbany, [ just happened to
n,ow e s oon the cchael hoard, thar it would be nice to
” ther porson,  She

Psoo s iy dov e commaniby . Sne day

demy . which

oo Distor I

it fomn
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sn appointment foc an iuterview. T odidn't o vealize that within seven or i pght
days bowas polog Lo beoa student at the Collepe ol Sainlk Roge

i had no idea where the woney would come from. 1 went back Lo Slster Harmon
d fold her, "his i fine, 1 ocan start tomorrow, bhut I don®t have any mone
She said "pon't o worry abont pLhavy e take carce ol i I two and one-
ball semestors |owot scholarshlp leelp te pay my tuitien. I did have to horrow
some money . and one Clme g comnuni ty person who had moncy was Interested

cnouph In me to also pay Yov a semoster, so | oreally had a lot of help in golng

through with my cducation.

My etildren helped roo, hecanse they were cxcited about my belng in sc zhool .
We did homework together. When they went any place where L was known in the
city, people would say, "Are you Dorothy Paul's daughter? Be sure to grow
up to be like her." Sometfimes that worked out fine, Of course, sometimes
they wished 1 was vot thelvy mother, because I was always so buay

There were nights [ was doing homework at one or Lwo o'clock in the morning
because I had to attend A meeting carlier in the evening, cr help with the
children, or be at the PTA, so it wasn't always casy. leep was the thing 1
sot least of. But if you have a determination that this s what you want (o
do, you will continue to do it. You really have to be nmLivaLed inside; you
have to sce some future i what you are doing.

g

Afrer 1 started school, T got a job at the Whitney Youny Hesith Center as an
adwiniscrative coordinator btraining secietaries and ordering supplies. Now
T courdinate the Center's health serviees. While the Center allowed me tine
for my classes, I alwavs made this up by giving lunch hours or through the

avening meetings that 1 attended.

The one thing L did neot wanb to do as a student at Saint Rose's was have the
school say, "Well, Dorothy Paul, you are a minority, and you are 4 woman, 89
we'll Just push you through and give you that paper.' When I came out of
Saint Rose, I wanted to be able to compete with anyone in my field. T do
feel that I got a pood aducation there. 1T learned how to write properly,
wapeare, which T had never really read before., 1 learned
stentialisn” meant, and I read some books by some existen-

how to enjoy Shake
N 4

what the word "exi

tialist writers.

1 had a husband to whom 1t yeally didn't make any differcnce one way or the
other whether I learned or wot. 1f 1 went, finej if I didn't, it didn"t
matter, though L can't veally say that he complained. By the time I gradu-
ated, he wasn't there at all, T don't know whether that was his answor or
not, but that is the truth about what happened.

1 am proud of my children. One daughter is at Brockport and graduates in
speach therapv. Another is a senior steno with the state. Another works

for the City of Albany, #Ho far, my children all are doding well., The yvoulyer
ones are still "1 school. Tor wyself, T plan to earn a master's degree in

Lhealth adininistiation at Russell Sage College starting in September.
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Part of my job at Whitney Young s to worl with adults who want ro go back
to school, and help them pet inte programs like the communlty law program,
where thev can become ontreach werkoers. T have borrowed mopey from organi-
cativng to help pay thelr way. So 1 am worklog with other adults who want

to do the same thing L have done,

I am making a reasonably pood salary az Whitney Young, but most impertant,
T am now in a degision making yole, Lnvelved In the really key programs

that go on atb the health center.

IL. Grace Weiner

Grace Weiner completed the year—long Trade Union Women's Studies
Program at the Metropolitan 0ffice of Cornell's School of In-
dustrial and Labor Relations and has continued inte the second
year Labor/Liberal Arts. She is a dental hygienist in the Public
S5chool System of New York Citv, and a member of District Council
17, American Federation of State, County and Municipal Employees,
where she is a chapter chairperson for her local union.

Two years apo the prospect of my being a member of such a panel was just
e,

about as remote as the prospect of my going back to school for a degre
Today I find that T am doing both. I am now and have been for more than
twenty years employed by the New York City Department of Health as a dental
hygienist. In fact, as T told the Bureau Director very recently, it seems
that I went from the womb to the Department of Health. I don't remember
anything else in my Life except cleaning teeth -- and I am so tired of clean-

ing teeth.

In the beginning it was a job that I considered interesting though not
especially challenging, and secure though not particularly financially re-
warding, but, for a while, I enjoyed my work. It never occurred to me that

I would want to do anything other than what I was trained for. Besides,
dental hypiene, a field limited exclusively to women and therefore not
very lucrative, never afforded me much lecway financially to strike out in

other directions.

About two years ago, however, the signs unmistakably pointed to the fact that
we as city workers were no longey cure in our positions. Since I was
self-supporcing and also contributed Lo the support of my mother, I was
panic stricken. Where would I go -— what would I do. I only knew how to

clean teeth; 1 didn't kpow anything else.

HBut jobs in private practice werg becoming fewer, and for those f[ew that
were available, there were more than 30 applicants for each position.

Even more than medicine, dentistry is a field in which the female "ancilli-
ary" is in a dead end position. The dentist just isn't about to relinquish
any of his authority and he has fought to keep the hygienist from any upward

ERIC )
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mobility; this 15 in dirvect contrast with medicione where many important
tnings are happening te the ancilliary professions, with new jobs being devel-

oped, such as physician aides, paramedicn and pediatyric nurse agsociates.

S50 in the dental profeos

sion we are koept within very tipht bounds.  This is
i od wi (h th juh. 'Hw nLI'v“‘

oue of the reagoos why 1 beoime 50 fL
is the f al erisls Lo How Yorl.
happening: people are bhoing laid uff frum LJV[J Service Juhg, whllu ijg in
the private secltor are just not availlable,

I had to face an fwmportant question: how does a person go about getting re-
trained -- how does one change one's method of earning a living in the middle
of one's life? 1If there was to be any change in my life, I clearly wanted

it to be a complete change. But where does one go with no experience or
training? Friends suggested that 1 go back to school and get my degree.

that sounded great except for two wajor cbstacles, one of which was finan-
cial, the other the worry of going back to school as an adult student. Could
I put in a full day's work and then devote sufficient time and effort to
reading, studying, doing homework, going to the library and writing papers?

Would T also be able to fulfill my eobligation as Chapter Chairperson of the
Dental Hygienists and member of the Executive Board of my local? It just
seemad impossible, and feeling very defeated, I put the whole *hing out of
ny mind.

N

Then one day, a 1ittle more than a year and a half ago, 1 received a news-
paper article in the mail. 1t wasg annL to me by one of my friends, an
ardent feminist particularly attuned to the problems facing working women
today. She knew of my wish to do soemething different with my life and of
ny intore in my union activities. The article was about the Trade Union
Women's Studies, a course given by Cormell in New York City.

I called for information and it was almost too good to be true. lHere was a
program of labor studies for women! T& was tailor-made! 1 applied imme-
diately and, to my delight, T was accepted, Here were people who really
understood. It was not a matter of 1lp service but of total dedication. In
our society today working women are nob cncouraged to go back to school. We
really aren't encouwraged to do much of anything, especially anything con-
strued as a "threat'" to the "male provwider." Therefore, we need special
programs like this one with special attention paid to our specific needs.

The fact that the program was intended specifically for women was very
important in my case. If I had to return to a co-ed class in a field
primarily thought of as a "man's field" T might have been more inhibited,
especially in classroom participation. After all, how does an inexper-
ienced woman dare compete with a man ow his own turf? What was clearly
needed and what was given to us by the Trade Union Women's Studies was

the camaraderie of studying with womep ~~ with trade union women -- which
immediately gave us a common frame of reference. The love and support that

10
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fved from cach other was one of the most beavtiful aspects of Lhe
wure to disprove the theory that

e
program. 1t has been an absolute pl
women do not like other wamen, can't work with them and can't get along with
Chem = NUNSENS

Women are supporti«e ol one another.

Thiz voursos

tor the Fivst year of this program are cspecially geared Lo
women.,  In addition teo labor studies, classes are offered in the basic skills
in writing and in public gpeaking., 1f£f [ am able to communicate anything to
of my teacher in that program, who i=s

you this evening, it is only becau
also wy advisor and my Driend,

Lo contrast, the second year of the program is "descegregated" and 1 am now
f:atl,ldylng together with the men., The difference is that 1 am more sure of
mysell than I would have been, if T had not had the Women's program, and I
am no longer afraid of the competition. As a matter of faect, I am finding
out that men do uot have all the ansvers.

Aft finishing the Labor Liberal Arts program of Cornell, my plan is to
go further for my degree in this field. When I get it, I will then have a
whole new career and a new life ahead of ma.

Recently, T heard a speaker from the National Labor Relations Board. Until
then I had thought that perhaps I would have a future with a trade unicn,
but he talked about his job, about how it's a 9-5 job, Monday through
Friday, cept for when you work evenings and weekends and holidays. Then
he told us that morning he had been up at 5:30 at the Fulton Fish Market
with hig raincoat and collar up, skulking arcund corners getting information
on a case. ‘Then and there 1 was sold.

The working woman rerurning to school needs more funded programs and programs
vith a greater varicty. Working women need the opportunity to explore their
potential, to breal out of the safe little niche that society has allotted to
them to do the things that thev are capable of doing, but have not been encour=
aped to do. Women have basic fears and insecurities, but they know thab there
lg something more they want out of life and are determined to reach out for it,

Iam no longer afraid of my future for I know that I have one.

[

ITI.  Ruby Hughes

Empire State College in Albany
the Sheridan Hollow Community
Center as a volunteer and rns her living as a family day
care mother. She hLas six children of her own, aged twenty-
six down to seven. Among the skills she learned as an adult
student, she says: '"As president of the Albany County Family

Ruby Hughes was a student at
until December. She direct
[=]

Day Care Association, T used to walk intoe the Administrative
Offices which handle family day care to fight. Now I walk in
to negotiiate,

1§
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I rotuened te osehool becstige | Tell two things were happening to me: I
oy potling olderv, and my chitdren were Teaving home. [ Jenew 1L would have
to be self-quppovting, but hod no professional hackerommd, oo aducational
hackyromad, and 1 really didin'c want ro continae throupgh Tife minding

TRy iln*u[xii,*%,; card Lo e, Foven Livaty b bowiis l‘ulnm\nlii:}‘ Jeadev, with ou hf
a hipgh sehoo! Jdiplang Tocoeld carn noe money thoere. 1 also felt that getting

mote b Lo wou bl kewp ome from hiving Loope oo welfare again.

7

Bosides, | wealted to be something besides an advigor.  1'm always
advisor, advising, «dviging., 1 L can advise so wmuch, then why shouldn't
ol able b =it de thea Meonre " Today's world ealls fov papers - and I
[oel that | want those papevs before ['m too old to sit in that "seat."
But withont a college degree today vou will nol get anywhare L have six
childron that L oam bringing up alone == actuwally, seven, because my aunt
died and T took in her son lost year., They are all grown or teenagers but
one, Then I have a yeung grandson and p‘undd&u%htvf. When they are all
in school, I siill take care of Tive children belonglong to others. Then,
after school, T go wp the hilJl and opea up the community center so that
the children in my community can have tutorial services, arts and crafts,
and b off the strects while thelr mothers arve working.

But all this pives me no recegnition in wmy community. T needed to learn
to be more of fective. One thing 've learned since going to Empire State
cmy, . bBovore, 1 used to go in and T used to tell
them, .. T wa you whut 1 sald, but T used to get IQ ults. But
people said, ' UL]I Ruby, vou kudw, you got it there, but you're going

about it the wrong way. You have to meet them on their own ground.'" I

kpew that T couldr't do that unless [ went to scheol. I had to learn how

iz how to an

to write a nice letter, tu

There's a lmack to everyi’ ' JhL iLthr has to get across what's needed
7 =3

io the community. [ was n«uuruhcd to go back to school., There's a lot

going baclk to school and cncouraging others to go back too.

of us out the

When 1 did decide to go back o school, my mother, who only has a fifth-
prade oducacion, al I was the first one in the famil s to go to
college. I have a daughter who just entered college, and anot :r daughter
who will be learning x-ray technology at Memorial Hospital in September,
and one who is a product of the Street Academy, and already has credits to

graduate lu June.

T Feel proud ¢o wtand up here in front of you, but T also have some problems.
I got lots of help from my fawily. My doughters would come home from

school in Uime to watch the children so that T could meet my college mentor,
40 that | could do my vescarch, se that T could go down and get most of the
things that | needed. We had a schedule...whoever got out of school first,
aird thL;} not Le late. T found it hard to have to
and grect my first haby at seven, to get my
then wateh children all day, and in the

go to meetings at night and still
necouplish what, T had to do for cla: preparation., But I did do two
things: { completed a handbook on fdmlly daycare which explained how to
apply for family dayeare, whe to po, what the costs are, and how to set

up an wducational program for family day care providers (for which they
receive college cre its in contin wing education). Out of this came a

who now gik Far the I’?fﬁVidEfS: T

would pot hone
pel up oat 6:30 in

¥

cliiddren ready (o

~-gchool

antime open up the

traflafn, program for sonler oltizens

have one sitting for me while 1'm here today.
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I felt very pleased with myself when I got the training programs together,
because it was so hard to encourage mothers like myself to take the course.
They felt that they had been out of school for so long that there was nothing
actually there for them. 5o I had to negotiate for them -- and I'm a good
negotiator. 1 got the county commissioner to approve our program, which we
first set up experimentally with State University. We had volunteers come
in on Saturday mornings and teach our session, and then we went one night

a week to the YWCA and other agencies that let us have their buildings. And
we got up to sixteen credit hours that we could put into a form to hand into
Fmpire State and to the CGeneral Studies Department. The commissioner didn't
believe all of this until we finlshed lt. 3But we finished 1t dn August and
showed it to him through what we called an educational buffet. Everybody
who had learned something in the nutrition class made a covered dish. Then
each person took part of whatever she had learned and wrote a paper on it.
We set up displays and invited everyone from the Department of Social Ser-
vices, the Childcare Department, and our tecachers and professoxs to come.
They were proud of us; they really didu't think that we could do anything
but change diapers and powdar behinds.

I was proud of that program and out of it came the Department of Social
Services County Level Training Program for all Family Day Care Mothers.

We have finished one and begin another training course next month. By che
time that is over, 55 family day care nothers will have had some pro=
fessional training. 1 feel good because I have convinced otherxr mothers
like myself to want to go back to school. These things are accomplishments
that I feel I have both earned and learned from going back to schoel.

I am not in school now because of filnanclial and administrative difficulties.
I had to withdraw. But [ cannot say that I have finished my education, T
know that T can't achieve my goal 1f I don't have a professional background.
S0 1 intend to go back. I hope my being here today will help to point up some
of the problems besides lack of money that force us to drop out. When
women Like mwe go back te school, we haven't been in the classroom [or many
years. You can't treat us as if we were 19 year-olds who come straight

from high school and know exactly what i{s going on. 1If we don't have that
comforting arm, we may leave. So please vemember this: the immer-city
people who want to learn necd more care and more affectlonnte help from

the people that sit at the administrative tables of all those schools

that want to reach out to us.

v, Sara Vickers

When a member of the United Autowobile Workers (o wlected

to the Plant Cancus, it {x an honor.  Sara Vickers of Buflatlo
witti,  She also serves on the unlon Fleot{ons Copmd ttee, Falr
Employment Pract Lews Commi tteo, Recreation Committee, and CAP,

13
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the political action arm of her union. In additien, she works
with prigencrs at Auburn.  0n top of all this, and raising a
family . =be has returned to school, and attends the Buffale
Labor Studies Program of Cornell's School of Industrial and
Labor Relations.

I first became avare of my need itor knowledpe in labor relations when I

was hiired at General Motors Chevrolet division four vears ago, What

happened was that | was 111 one day, and when I returned to work the fore=
wan seomad ty have clecitdod thoat T was 'Cer Sara Dday." T pave him a doc-
tor's note, but he proceceded to write me up, Well, T knew something was
wrows:  he shouldn't have done that. 1 asked him to call my union committee-
wad, Lo detend wme. Ay it happenad, my conmitteeman was out of the plant

for the week, and his alternate came instead, This guy was unbelievably
femited aud g0 nothing came of it,  The workers around me agreed that it
shouldn't have happened that wav, but no one could point me in the right

directivn Lo ger belpe Belng preen, | didn't know to go directly to the
anfon hall or o pluant laber relation=, aud as @o manv of us do, 1 just
forpoet atoul it. '

fut about teo yeel s later, L found a {lier doseribing a program Cornell
Wit GUleriig . n Lhe sheed was a aunber to cali, It came in the niek

G time. T orealleed that 1T oneeded to call thig nueber, and T did. At

the time [ was working the second shift and Cornell only had night elasses.
That posed o problem, but ! kept in touch for two years and finally,

when T ogot on the day shile, T enrolled In school. That was the beglonbng
of it Then my problems veally stavted!

Ao the mother ot Lhree chifdren, aud not having a car or even knowlng how
to drive, L bl o problen pettin hack and forth to school, There is no
direct bus route, ol public transport atlon would have added about 1-1/2
hewsn each way Looay ovening == amd vou need that time for washing clothen
O preparing supper or just hollering at the kbds! So T had to beg, borrow
and cteal rides o and trom sehool. But cvervone was helplul, and T got
those rides,

Then, U hadn't boen in school tor thitteen years, It took a little adjust-
inge but there wan oo tator avallable Tor people like me who did wot have
Al b the skille pol fahod for writing papers and using correct spelling.  So

that warn't o hond after el

Searsehibe o T bond chee o when my o ehiibdven, who were only averape students
veobar as the e sradh s were concerned, saw hew hard Uowas studying aud
sbriyalimg Lo keop an A" ook, thelr attitude toward sehool changed. They

Deeame aboves opveraee opwdents, My teaahers were cresl. I never remoembert
Pear v Dedieg Diker thal when Towas i schwal beloaen  1oam fortunales Loo,
P Lhe et o L apanees, Tor oty unCon buas nepotiated a tultion refund program

cheh the vetparw aesd b ter vl derm 1opet omy costs refundod,
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1 have gotten so much out of this whole experience. What I have learned
has enabled me to perform in my union as an asset, and understand what is
happening there and how I can participate even more, I also see that even
though I have already learmed a lot, there is that much more teo learn. So

I plan to continue my studies after T graduate, and go on to another school.,
This program has given me a thirst for knowledge.

In the two years that I have been in the program, there have been two ultra
high points. First, last year I turned in a term paper about the Industrial
Revolution, and when I got it back, there was a little note attached asking
me to bring it down to the Cornell office to be xeroxed and placed in the
Iibrary. I have never been honored so in my life. The second high point is
befing here tonight.

Panel Summary

The common thread running through the stories of these four students from four
ditferent programs is thelr motivation and drive to return to school. ‘They
were ready: even with all thelr other responsibilities, they went back. In
several cases, special recruitment helped. Dorothy Paul was encouraged per-
sonally by one individual; Sara Vickers found a leaflet at her plant with
the phone number to call just when she most needed it. Each of the students
feels the need for credentials in a world that is increasingly setting "'that
paper" as a requirement for moving up. All of the students agree with Grace
Welner that the most important part of a program is that extra help that
enables you to stick: the love and support students derive from each other
and from thelr teachers, tutors, and others who care. TFinally, these
studenes found that their families, too, were changed. Their thirst for
knowledge, their coscern for education spillled over and enriched not only
the student's life, but the lives of her children as well.
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KEYNOTE ADDRESS | _ .

The Interest of the University in
the Working Woman as Student

bruce Dearing
Vice Chancellor for Academic Programs
State University of New York

There are at least three concepts of the term "university" that we need to
think about as we pursue the subject of this couference: the development
of a network in support of the working woman as student.

One concept is that of the large institution, such as the State Unlversity

of New Yorl and Cornell University, which together represent a public com—
mitment of the State of New York. These Institutions intexlock through the
School of Industrial and Labor Relations and a netwoxk of graduate centers,
arts and science colleges, community colleges, and agricultural and technical
colleges, together committed to the land-grant tradition of education in a
democracy. They are proud of their relationship to that concept of the Morill
Act, which is concerned with the education of the sons and daughters of
artisans, farmers and workers, and education not only in the agricultural

and mechanical arts, but also in the classics and liberal arts. These two
universities (and both really are university systems, with the far-flung
extension efforts of Cornell and the many campuses of SUNY) form a sub-
stantial network within the concept of university.

There is a generic meaning of the term "university," and that 1s the univer-
sity-as-a-whole, providing post-secondary education and including the in-
dependénz Sector, the public sector, the various kinds of colleges and uni-
versities spoken of here, like Saint Rose and Empire State. The idea of
extending the clientele of the university to embrace the majority and not

Just a small, select, elite group is another proper definition of "university".

Perhaps cven more important is the "invisible university," the support
system made wp of all vho believe in the educative process, all who are

part of the learning society, It includes QDlléagués in the classrtoon,

and those people like oursclves, behind desks, who cate and are trying to
learn how to be helpful and to diminisl: the needless difficulties that still
stand in the way of education. It includes, too, the children, the husbands,
the Families, the neighbors, all those who support the learner. Together,
these make up an invisible university that we need to honor more as we work
to develop the kind of network that we are here to discuss.

16
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Another word which has at least two quite different meanings is the "interest
of the university. In the first place, "interest" is an increased awareness,
a taised consciousness, even though it still has some way to go; 1t implies

a new focus on the student rather than on the professor, on the learning
process rather than on the classroom or the library. It reflects the sharper
concern for -the non-traditional student that has developed in the sixties

and seventies, and 1t includes among the non—traditional students, not oaly
women, but women in more kinds of activity, more kinds of bases than before,
as well as minorities, older adults, those in prisons and hospitals -- a
vhole range of people in various situations and various circumstances who,

in earlier times, would never have been considered prospective college students.

But there is another meaning of "intevest," that of either enlightened or
unenlightened self-interest. There is concern for getting something for
oneself as an institution. We must face the falling birthrate, the peaking
of the high-school graduating class which is the largest in 1976 that it
ever has been or perhaps ever will be within our lifetime, and the fear that
population growth will plateau or fall off, There is anxiety lest there bhe
nany empty classroom seats in the 1980's and difficulties in meeting salaries
and pensions of those who have devoted themselves to education. At the same
time, there is a loss of confidence in our institutions and in most of our
leadership, including educational institutions. Yet there is a need on the
part of many institutions for increased enrollment; they cannot afford to
ignore other sources of support.

So we see that the words "university" and "dnterest'" have variovus meanings.
When we turn to the next term in my subject —- "working women" -~ we find
that there are "a'" and "b" elements. The first is that these students are
otherwise engaged and therefore part-time. And because they are employed,
they find it necessary to make certaln adaptations -- financial, social
and personal; they need flexibility in terms of time to make it possible
for them to take advantage of educational opportunity.

In the second meanirg of the term "working women" -- that is, blue collar
rather than professional or leisure-class -— the suggestion is that their
interests may very well be vocationally oriented, that they are primarily
interested in learning that which will be Immediately relevant and will

have something to do with their upward mobility, although by no means
excluding cultural and social advantages which are associated with education.

Next we come to the last word in the title of my topic: 'student". Ue
need L get around the either/or dichotomy that education should be all
vocational or all cultural, or that vocational education is good for some
people but not for others, and cultural education good for some but not
Lov others. On the contrary, both kinds should be offered to all kinds of
students; recognizing this is one of the significant changes we see o the
educatlional scene now. It brings a new direction to the university's
response to the potential of working women as students, as colleagues,
as supporters, as people to learn Erom and with as well as to make learning
opportunities faor.

17
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In this effort I think there are both positive and negative elements. TFor
example, there is promise in the need and desire common among working women
and among universities, including colleges seeking to survive. We need not
only to swell enrollments, we also need to provide the social, economic and
political support for the mainterance of a high level of educational oppor=
tunity. And we need the leavening presence in the student body of fellow-
learners with dnsights, experiences and wisdom different from those of the
cloistered academic or of youth confined to narrow segments of experience,
We need their help to achieve the pluralistic ideal of the United States.

[ believe there is an expanding expectation of a higher quality of life on
the part of most people. Together with this are new attitudes toward work.
If we examine the way in which work is looked at today, we can see the full
range from utopia te the opposite extreme. We read in Studs Terkel that
most people hate their work. I remember being told of somebody's grand-
father who scolded him for complaining, saying: "Sonny, don't you under-
stand that most of the work is done by people who don't have very much

time and don't feel very well?" There probably is some truth in that.

On the other hand, utopian writers like B.F. Skinuer, whose behaviorism I
do not wholly admire, point out correctly that happiness has something to
do with being fully engaged in something worth dodng, and that work, in-
volvement in creative or productive activity, is a human need and a kind
of entitlement that ought to be sought after rather tham evaded. Ve are
developing some quite different artitudes toward what constitutes work
and how it would be possible, through various processes of education, to
make work more satisfying, more socially valuable -=- an entitlement rathex
than a penalty. This will take a good many changes, especially changes
away from thinking merely in terms of productive putput., Our ideas of
education will surely benefit from these changes.

SewﬂSgrgtegies,iarnga;giqg

Another advantage that we have working for us as we try to develop a network
to serve as a support system for adult students 1s the availabilitv of new
strategies for learning. Some of them are not working well vet, but the old
system of classroom education doesn't always work well either. We have mew
varieties of extension, even though the extension services have been an
hgn@red part of many universities for a century or motre. We have a variety
of devices for mediated instruction, ranging from the book (which is a very
good teaching machine) through various kinds of tape cassettes, videotapes,
recordings, scrambled books, correspondence courses, and automated labora-
tories, in addition to a variety of alternative modes of learning, such as
the street academy, a very exciting support system. There are also external
degrees, available through the State Education Department, through Empire
State, through various modifications of the rigidities of conventional cam-
Puses. There is the mentor-client relationship rather than the teacher-
Student relationship, that has taken hold at Empire State College and varlous
other colleges. There is the concept of "lifelong learning," a somewhat
cosmetic new name for extension tlasses, or nighL'schggl, or part-time study,
which have been golng on before but now have a new respectability and
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therefore have to have a new name. There are arrangements for credit by
evaluatdion, not just credit by examination; that is, credit determined by
looking at what an individual has dome in the way of acquiring knowledge
and skills which are validatable and testable in ways other than narrowly
based and not particularly reliable excmination systems. o

We have seen in the sixtdes and seventies an urgent concern on the part

of students for what they variously call "self-Fulfillment", "self-
actualization', "doing their own thing", "getting it all together': a

variety of locutions all tending to express something similar —- a student’s
being able to, in the words of ocur SUNY motto, "become all he or she is
capable of beding." Our students want to define a goal and devise the

means of moving toward it, rather than merely to submit themselves to

teachers in order to become, as much as possible, like those teachers. As
teachers and administrators we have had to rethink our strategies, the

ways in which an education should be institutionalized or re-institutionalized
(or, if Ivan Ilyich is right, de-institutionalized). While we still think and
talk a good deal about achlievement (and indeed you must have noticed a leit~
motif of achievement in all the student presentations we have just heard) it
is achievement in ditferent terms. Tt is not the putting of oneself at an
advantage over others. Students are now thinking of achievement in terms of
growth, of contribution, of engagement -- dn terms of feeling as well as of
knowing.

Among thie more vecent significant strategies for learning has been the
community college revolution. It Is a nev idea that we should have
accessible to most of the population, within a range of 30-40 miles, a
program offering at least the first two years of college. L do not see
this as something scparate from the university, I see it as a new and
appropriate concept of what the university should be. To be sure, the

new vocationalism has been decried by some who bhelieve that only something:
like ten percent of the population has any reason to claim education be-
yond high school. But it has been applauded bv people like the last two
or three mational commissloners of education, who say that there should be
1 component of employability training in all education beyond the high
school. And now we are finding people with baccalaurecates in arts returning
to community colleges for assoclate degrees in technical specialities.
Moreover, many of those who once were thought of as havingra terminal
education in a two~year degree, nowv refuse to accept the connotations

of "termlnal', and continue to baccalaureate or higher degrees.

I believe that there has been some useful Fallout from a variety of experi-
mental programs, such as the Serviceman's Opportunity College concept,

which grew out of the idea that most Institutions are not set up to serve

A ighly mobile populaticn. The new auphas is on thinking in terms of velevant
Interrclationships and the facilitation rather than the impairment of transfer
ts boginaing to have a very helpful effect In education for an ilncreasing
number.  Avother fdea that 1 learned about a couple of vears apo when I

wias studving the svaten of extension educat lon in Call{fornia was a new

kind oF vmotionagl soppoart oiven by students to oone anether. T g person
appeared to have dropped wuat, a atudent would toelephone him or her and
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say, "If you've been 11l, can we tutor you, can we give you our notes?
Come back and join with us again in this common learning!" T think that
the need for personal and emotional support, which has been spoken of so
eloquently here at this conference, is something that we need to consider
as administraters and as teachers. Without violating it by over-institu-
tionalizing it, we should find some method of capitalizing upon the way
in which students learn from, with, and because of one another.

roblems that Remain

Despite the fact that we have promising strategies, some of which are

work Ing very well, there are some that do not work. We have a long way

to go before we break out of academic habits and give up some of our
treasured ireptitudes. For example, I find troubling the degree to which
some speakers and writers minimize the residual sexism and racism so deeply
ingrained throughout society. But these problems are so interconnected

and interwoven that, as one person used the metaphor, it's like peeling

an onion -~ when you get rid of one layer, there's another layer underneath,
and there's yet another layer. Women are allowed into professions that

do not pay very well and then are not paid very well because they are women;
then the crunch comes, something has to go, the women's component is the
thing that 1s selected for all these interlocking reasons. Even if it is
not intentional or malicious, still the effect 1s evil. We need to wark
continually and impatiently at predominantly male Incumbencies in certain
kinds of decision-making processes. We need to correct the sclerosis which
afflicts many of our procedures.

Another type of discrimination works against part-time study. There continues
to be an institutionallzation of disadvantage for the part-time student.
Whether it is the regulations of the Veteran's Administration, or the student
handbook, regiscration procedures, or assigning priorities for getting into
scarce seats in classcs, the advantage goes to the full-time student, the
young student, the familiar student, the one in the traditional department.
There are a good many efforts now going forwvard to change the regulations of
the Veteran's Administration to provide scholarship aids recognizing the part-=
time student as a Full-time person with as much claim upon what resources
there are as the full-time student. In addition, there is a misconception
that the emploved person ought te be able to pay tuition because he or she

ls drawing a salary. This does not hold in many instances; that same

emp loyed person may have more claims upouw those dollars -- and there may be
fewer dollars == than full-rime students who are consldered elipible for
scholarship support, loans ov grants. There must be a vigorous campaign

to enfranchise the pacrt-time student and translate the rhetoric of "lifelong
leamuing in a learning society" into practical reality.

There arve other inescapable disadvantages of the part-time student. One of

them is the problem of Fatigue. TF you work all day, it ls sometimes hard
to stay awake in the eovening, hewever interested you may be in classes.
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The spiric and the [lesh do not alwvavs have the same amount of strength.
‘here dare also psychological disadvantages to part-time study. It has a
somewhai negative image. One reason for the need to rename lifelong
learning is that in many people's minds terms such as "continuing education",
"extension", or "night school" call up rhe image of weary students whose
best energy has been expended some other place, and weary teachers who are
there only because they need extra money rnd have not been able to get

promoted. It has too oftcn been considered a kind of second rate education.

There 1s another powerful nepgative force that we have to try to face directly,
and that is the present arrested growth of higher education, the fiscal re-
straints in this state and in every other stare. In a time of stress, you
usually get one of two effects: either you get a drawing together and a
scnse of brotherhood or sisterhood, "comradeship", or you get a kind of
individualist, cannibalistic struggle to survive for oneself, and elbow
everyone else out of the way., 1 <hink we are seeing elements of both
regpousces, hut we necd Lo marimize the former and minimize the latter.
We can sec with dismay the consequence ol prioritv-setting that is done
within a cenventional and somewhar ;rphuiu patlevin of vested interests,
¢nd In a situation where women, interdisciplinary programs and vocationally
oriented programs all are underrepresented, where outreaches are relatively
new, where innovative strategies have not had time to become fully vested,
we are witnessing some painfu] losses. WMot across the board: some of
these programs have been remarlkably vitcal and have apparently made thair
case so well that they have survived. DBut all of us who are interested in
Lifelong learning, and in the accomnodation and encouragement of the non-
traditional studeat, must Insist upen challenging the conventional setting
of priorit’ 3.

A Look Aheau

Ne need to struggle to prescrve the gains, to avold reverslon to an elitist
academy aind an economy of scavcley which tries to moke a virtue of constraint,
saying in effect, "Alter all, this screcns ount those who really shouldn't
be going to FDllLyU and mlkc‘ college onca apain what it really ought to he."
One expects this point of view from certain Furopean societiecs which have
never committed themselves Lo mass cducation, but 1t is ill-hecoming an

Amer ican tradition. lowever, T saspect moat of vou have heard suggestions
that vow, sinne there is not moncy enouph to g0 around, we nust re-think
what the uni cersfey should be doine, and stop making it try to be all things
to all peopla. My own convierion is that there is a place for rescarch.
There is o place Tor cven the most areane sraduate study.  But there Ls no
less aplace Tor voeat tona bl cduent ton, for Liberal arts cducation, for
educat fon of rhe dindividoal porsen i vhatever direction he or she chooasies.
Hehave tie vescnrece s e have the Creilities. Do we Lave the will and the
Ingenudity to mateh the needs w Bl Phiese rosources?

21



FIVE PROGRAM MODELS

The following five programg all were designed for blue~collar workers. The
programs are not without their problems, some of which will be discussed,
but all are working succesgfully.

Model One

A degree—granting, neighborhood based program initiated by the National
Congress of Neighborhvod Women in cooperation with LaGuardia Community
Lollege. It is described by Jan Peterson, founder of the National
Congress of Neighborhuod Women.

Origin of the Program

Women in the Greenpeoint section of Brooklyn did not feel they had the skills
to deal with the complex wrban problems that their neighborhood, like so many
others, was beginning to feel: drugs, air pollution, arrival of factories im
their midst, lack of new housfing. At the same time they began to want power’
over their own lives, Many of them sought jobs, but found that a job is mot
always the place you get power, but something you do to get money so you can
g0 home to the neighborheod, family, and church, because that is where life
begins at the end of the day., They found that jobs were not always available.

The Fight to establish a day care center was the catalyst, bringing the

women together. This was the first funded agency the community had had in
over &0 years. For the first time, too, the women were on the board, with
the right to decide who would be hired and how the money would be spent. They
quickly recognized a problem: they had to glve these new agency jobs to out-
siders: no one in the communilty was qualified.

This started in motion the idea for a neighborhood colleme program to of fer
practical training for commulty jobs. It would also offer credits. LaGuar-—
dia Community College agreed to help set up the program,

"oooa program in the conmundby, ..a curciculum that starts from where the
people arc...."

Locat ivn and Student Population

s AL LI A abtdenit 1 OpUE L AT

The program i= in o Tocation contral to the nolphborhooad.  All the womon are

within wall in, digtaace, o olle rading, of the college.  The students represent
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a multi-ethnic population, Black, Hispanic, Irish, Polish, Italian, including
50 women, most of whom have been acquainted with each other and the community
for years.

Adns

Qur first aim is to supply skills emabling the women to work more effectively
for change in their neighborhood, The community is our classroom, and the
curriculum starts where the students are.

The program is project oriented, 1% courses relate to what is happening

in the community. For example, the proposed closing of both the local

public library and hospital served as a focus for research. Over the last

year our relationship with LaGuardis Community College has changed. We are
now in a major shift. At first we thought we could take courses out of

their catalog and adapt them to our needs. Now we see that we will have to
change focus. We must take the major issues faced by the women in the communi-
ty and plan courses around those.

Structure

“tudents meet on a regular basis at least once a month, in addition to their
classes, to work out the development of the curriculum. Program counselors
are all women from the community, not from LaGuardia Community College. They
are paid by CETA money (Comprehensivwe Employment Training Act) and funds from
grants. The women in the program are headed for an Associate Arts degree,
which suits their needs.

Problems

It has proved difficult to change the type of material used by the community
college, and the attitudes of the taachers. We are meeting presently with
them to develop a new focus and work out next year's program. We seek
flexibility from them, and a goal~oriented program, one related to the issues
in our neighborhood. At the same time ve are working to raise the conscious—
ness of the students, who have a traditional idea of education, to challenge
the teachers, rather than accept ewerything presented to them, We also find
the lack of relevant materials has been a continuing problem,

Need for the Network

We strongly support this idea. We are looking for faculty who want to work
in our kind of program, and a network should help us here. We want to learn
about books and materials that have been tested in different places. A pool-
ing of informacion is important. We feel we are developing a program that
could be a national model for community based education, combining the
strengths of neighborhood women and the training of academies. We will have
sumething to share, too,
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Model, Twe

A program for members of District Council 37, American Federation
of State County and Municipal FEmployees at their own union head-
quarters, known as. the DC 37 Campus of the College of New Rochelle.

It is discussed by Tom Taaffe, Director of the program.

Location and Student Body

The union and College of New Rochelle co~gpomsor this program, to which
students come as union members. This gives students SElEEQDDfidEﬁQg and
pride in the program. It belongs to them. The fact that it is located in
their own union headquarters is very important to its success. Most of the
students are women (70-75% over the past three years), predominantly black
(55-60%) and mainly between the ages of 35 and 40 years. Their enthusiasm,
motivation, humor and support have been wonderful and rewarding.

The Program

The degree remains a Bachelor of Arts, and has not been downgraded, although
initially there was some pressure to ¢all it a Bachelor of General Studies or
Bachelor of Liberal Arts. The curriculum is developed by the students as a
group from term to term. That means that, in addition to their course work,
they are also meeting to plan the next teym. In the process they learn what
learning is all about; it de-mystifies it. The College provides the appara-
tus for students to propose, modify, ¢o~sponsor and sign up for all courses.

The system for earning credits is innovative. The basic unit consists of
one night a week in the classroom, a three-hour seminar session with ten

to fifteen others. This is supplemented by ten hours a week of independent
stucdy. This makes up a six-credit unft., Under this system, a working
adult can be a full-time student.

Financing

This is another unusual aspect of the program, and is based on a belief that
we were dealing with adults with other Financial responsibilities. We took
the College's tuition, 575 a credit, and determined that instead of scholar-
ships based on merit, we would charge om @ sliding scale, We promised the
College we would average $50 a cradit. That means some students, through
Veterans' Benefits or tuition refunds wheve they work, or their own resources,
would fully pay for their cvourses., It would allow three people in for as
little as $10 a credit if necessary. The union at the DC 37 Campus has a
blanket agreement with the College: the latter agrees not to take more

than 207 of direct cxpenses as the eost of running the program, and any
anount earned over that goes back te the students as a scholarship reduction.
What vou have, therefore, 1s a colleges agreeing Lo run a program prettly

much at cost, and the upion guaranteeing against loss up to a total of
$50,000, Bocause so many of the students get some tuition relmbursement

(rom the city, thev van afford to carey the rest of the tuition cost, and it

works out,
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Evaluation of the Program So Far

The clearest advantage te the students is thelr increased self-worth, expressed
through thelr greater participation in the union, and in the fact that they

are less willing to take abuse from supervisors. When you are in the viecinity
where that sort of thing is happening, it is moving. But it is also depress-
ing, because it shouldn't take a college atmosphcre to make these things

happen to people in our society.

Problems

Students involved in planning the continuing program for the College are

moved less by their own carrer interests and more by some myth of what college
education should be. So our commitment to the philosophy that people learn
best what they meed to learn and what they can identify with is sometimes
resisted by the students, because it isn't what they think college should be.
This program does need more specifically vocational cfferings: a B.A. in
public health nursing, BSW in social work, an M5W. There are the education
neads of 120,000 union members to deal with, and that is a lot more than our
small school can offer.
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Model Three

A tri-partite program sponsored by the New York Telephone
Company in conjunction with a group of colleges, most of
them units of SUNY or CUNY. This model is described by
Bruce Hinkel, Program Manager, American Telegraph and
Telephone Co.

Origin of the Program

Through survey we conducted at The New York Telephone Company in 1973
we found that of the 3,000 participants in our tuition aid program,

71 per cent were white males. In our Manhattan-Bronx offices, where
we employ 5,000 operators, most of them black women, there were just
six who took advan'age of tuition aid. In a corresponding department
in the plant, predominantly make, out of some 5,000 workers there

were 428 white men using this program, We knew we had to do something
about those f[igures.

We learned, too, that most women at entry level jobs did not know how
to prepare for or take the Bell System Qualifying Test ( a high school
SCAT test required for moving into higher job levels)., Of those

who took the test, women and minorities had the highest percentage of
failures, and many of those who did pass and were moved up retreated
within a short time because of oral and written communication problems.

Three reasons seemed to explain these failures. First, the women

didn't prepare properly; second, they couldn't afford the customary
"prep" course which costs about $300, only about half of it reimbursable
from the Company; and third, there was a reluctance to return to

school, especially high school, which was seen as a "put down'.

Nor did they like night classes because of safety problems.

At this time the union approached the company too, to see if something
could be done about the high failure rate on the Bell System Qualifying

Test.

The Program

The plan that was developed and accepted by both management and the
union, after consultations with officials at SUNY Central, involved

s$ix schools around the state. The company paid 75 per cent of the
toral tuvition ( the employee 25 per cent). A one-year trial period

was set. The tri-partite program that evolved included catalog

courses related to the worker's current job or the one for which she
wis reaching; developmental studies in math and language arts, two
I5-week segments given on telephone company premises as training for
the Bell Qualifying Test; and career counseliug by staff equipped to
glve advice both on the academic and career front. Students who failed

‘the BSQT were referred to the developmental studies for course work and

another try at the test later.
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This Model and the Net
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i

“ate has
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Tride Hnion Women's Studios, o Cornell Labor Extension program
ed by Saundra

specifieally Tor rrade nnion women, Tt is discusg

Kolley. the program's coordinator and counselor,

,J;?_E Lthe Dy O Ui

search project,

Trade Union Women's Studics grew out of 4 vear-long re

funded by the Ford Foundation, conducted by the Metropolitan Office of the
Hew Yook State Schoolb ol Iodustrial and Labor Relations.  Lis purpose was

Lo tanrn why, although more women were working and joining labor unions,
Lhiove were so few women fo leadevship posltions.  What held them back?

The study, reported in oa boolk, TRADD UNLON WOMEN, A STUDY OF THEIL PARTL-
CLPATION TN HEW YORK CITY LUGALS, by Burbafi Wertheimer and Anne Nelson, the
two researchors, found thar it was not s rle of interest that kept women
from full participation, but rather a lni] of information, experience, and
self-couf fdence. They looked on themselves as helpers rather than leaders.
When asked what would make it more possible for them to become involved in
their unions, the biggest response was education, especially in leadership
skills., Women wanted cducation Lar more than men scemed to, and minority
women wanltoed it most of all.

To regpond to this stated need, a program of short and long-term courses was

desipned in a program that has become rather widelv known as Trade Union
/ Studics.

Initially, the program was one of short courses, {our to six weeks each,
carrying no credit but focusea on specifiec skills and interests of thes
working women, most from blue collar, clevical and service occupations.
They dealt with practcical infurmatinn. how to settle grievances, how to
speak at meetings, math {or the working wowan, working women and the law.
From there, women who were interested could move into a year-long credit
program, having overcome the hurdle of long-past unsuccessful experiences
tn the classroom. During each term of 12 weecks students take two courses,
each one and a half hours in leuglth, one night a week, LEach course carriles
and a half credits which the student can take on with her to Em
Le's Labor Division, where many of Cornell’'s Labor Studies Studé1g
2 city go, should she wish to pursue a degree. The total yea r's program

»1':*

oane

includes gix such courses.

The program starts at 5:15 P.M., and students leave for home by 8:30,

abling them to do a few chores before bzf_l and to get home before it is too

igs a big factor in k:é; ng women from meetings at night.
ontent.  Thus Introductory Collective

e, since aafety

balance =kill training with conte

will be paired with Writing and Study Skills; Women in American
u
11C

ory with Leadership 5kills. Co 'S e8 must be relevant. Discussion
participation in class are cm
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toudent Population

"Many of these women are heads of hougeholds and also active
in thelr unlous. They are the leaders already...”

Two-thivds of the women in Trade Union Women's Studies are bLlack or [
They range in age [rom rheir 20's to their 60's. They belong to a crocs
section of unions, many of them city workers, garment workers, hospltal
workers. GSome are working women whe do not have a union affiliastfon. Many

i, and are so conmitted to union programs and commilttee assign-

head {amii:

ments that we wondar hew they make the time for homeworle assignments. But
they do.

5 Hole

Traditional ways ln which we look at counseling have to be re-evaluated.
This is not an academic or vocational system where the student comes to see
vou on a set day between, say, four and five in the afternoon. Instead,
the counselior often must go to the student, meeting her in conference roowms
at the union hall or in a luncheonette between bites of a lunch hour sand-
wich., I have found myself meeting a student on a Sunday morning, when it
was the only time the student had available,

Problems

The problems we have are mostly those that the students need help with:
concerns about family relationships, guilt over leaving children home and
spending time on themselves, conflicts with spouses who sometimes don't
like to see their wives return to school. The women need their selfl-
confidence reinforced. As counselors we can help to do this by drawing
parallels, pointing out that as women they have done a lot of organizing

of their lives to accommodate work, union activities and school; organizing
a term paper isn't that different. Deciding what to include isn't so different

from making decisions as a community or union leader.

Results of the Program
A longitudinal study will = ‘he long-run impact of this program on its
students. Almost all of Lhe first year's graduates have continued their

1
education. Those that did not come inte LL with a degree in mind are now
working in that direction. 1 am sure many of the schools represented here
will be seeing our students over the next years as they continue their

education.
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DISOURE TON

Biseussion Tocused on the fwmpact on Camilics when women return to school,
bue participants reported higher divoree rates ax one result. Commenly
tndirated that the effect was not just because i was the woman in the

family who was making a change in her Life, but occurred when any member

took a step that involved rearranging the life patterns of other family
dons for alleviating this impact included family
o might be offered but all members could

members.  Several sug
study plans where se :
po o to the family learning resource center topcther; delivery systems which
would be available to entirc lamilies, such as televised courses aud

wveckend conforences; and o uational systew of Tawily tultiva, where cost

i

would be reduced when more than one member of » family was going to uschool.

Adult education, the group concluded, need not have negative impact, nor
; in motion new potentials for
Lives of each family member,

cven 3 a neutral o

insgtead it

e

family rejationships and can enrich the
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Clnenrman s Do Dot e e Pl o Aol Progoromes,
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vk Hoatew ) Dirvetor, Bivicion ol Genwerad Stwadies, Lona Colleps,

Poie tiras, rotes oo oaned pcasoeiate beam ol Extension and Public
P S S P T U A PTRRS IR IS (O S RE S N

UOHETWORY LOCHART D

A I

Dolorens Schmidt, Aqoiarant Viee Shaneollor for Affirmative Action,

s Programn for Resear
asily.

. . . . - i o s
Anree Nelson, Anqociate Dlrector, Weorking Women s

and Fducat ten, AYSSTLR, Cornell Univer

L. PROBLEMS T BUTLGE LG A NETWORE

il ions in Academic

Credentialing, Au lnventory', was prepared by Dr, Healey
Feidiks were Festricted

A Backeround Paper - Usome Corcent Toee s

especially ter the Conlercace.,  His

Lo supplemesary comments.

would ke to wmalke some Tess formal comments enmy own survey of

new options open Lo adult astudents.

summing up the new options themselves. T would, however, Like

Before
impact of the present fiscal

Lo express some misgiviogs about the potential
-ams ~ud also on our proposed network

crisis on all innovative adulre py
for working women. '
L think it i impogsibic to understand toe contemporary college with—
2t kpowing how the 5.0, Bill, a sort of
step of the Land Grant Act in the 19th Century, broke for our times the
elitist tradition of college cducation. T think all the innovations we
are discusnsing=-some of them 1ike CLEP and the ACE evaluation of servi
courses dircetly ——are related to the effort to facilitate the move of
I alan helicve that even some seemingly different
edicational movements such as. open adnissions are also connected with this
original break in whar oo o e Teg maant in the American socicty.
Ly hewever, aovernment (= {oveed at overy level to cut back on funds for
higher education, then I think there will inovitahly he some pull back from
all the innovations we have expericnced in our discussion here. I hope
to trv to find some other way to
assessment of what the

second atep after the first major

g

a

veterang iato collopo,

this will nnt be so and 1 thinl we

rearrange prioritics. bur T think

educational Euturve holds reguires

SUNY

ch
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Wit coapecd bo b banovat Tons tlewee oo T wandd Tl to say just
dcwerd abotr CLED and b Repoadts bnlervna b Dreporos aned then spgrg el some

Linees o ooy seoqiar ie

Foaan dnetined veo thviol that thes - of s who wil] be jelvigiog adalt
students might do woell ro take the CLEP cenmn oarsolyes or al Jeast Lo
adulih atudents. L oam eg-—
pecially enthusiastic about the CLEF poneral evnms. L think that succe
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Developing a Nelworlk of education programs for working women is not
a new ddea, bui o renewal of endeavors tho' dave Erom early in this ceontury.

ground

The history of workers' education shows that among the carliest
frour wducation programs were those orpanized by the National Women's Trade
Inicen Leaguo to train women wmfkﬂfs to be nizers and leaders, in a coope
v Jong aducatfon and field work expericnce in conjunction with the Unive
of Chicago back in 1913, Less than 10 years later Bryn Mawr College started
summer residential schools for women workers, an effort that mushroomed untdil
Shere were a number of such programs with universities and colleges across th
toounte the University of Wisconsin, Ober ith its program for women offdi
wurkers, Sarah Lawrence, Vinevard Shore Ma hugetts and then the Hudson
The YWCA, through i industrial depart-
meont, offered programs Lor women ‘kors throughout the United States.  All of
programs were designed to de pretiy much what we have been talking about
to reach working woemen and give them the chance for self-development, to
i!pdt? more fully in their orpanizations and communities. Women leaders
{ilda Smith and Eleanor Roos eve]ﬁ were both concerned and involved in

ative
ity

Shore Labor School near Poughlecg

“"r‘

What is vew about our coming together to discuss this problem today
11 be attracted to courses that are given for n~ollege
re non—credit, designed only to improve skills

is rhat working women wi
credit. The early programs we
and encourage self-confidence

Mureover, the ldea of attracting working women —— not professional
women but blue-collar and low-paid white-collar women —- is novel - an idea not
widely accepted. A reccent study of State University part-time students showed
that while adult learners make up a growing percentage of the student body,
blue-collar and low-paid white—collar workers, both male and female, are definitely
underrepresented., The same is true in the two-year community colleges. For
example, at Farmingdale, almost all adult students are in a family income bracket
of $10,000 or more. And SUNY is not alone in this. A similar study in Michigan
revealed the same situation. Professor Hy Kornbluth, author of the study, reports
that an open-door policy alone is insufficient to attract blue—collar adult
students, much less to prepare them for the learning society.

Attracting Wemen Students

As we build a network to meect this new challenge, we must realize that
working women are even more difficult to reach than working men. The reasons
emaker, their lack of sclf-confidence,
3, a study conducted by the
actory workers at eleven locations

are obvious: their dual role as worker and hom
their lack of experience in education. Nonethel

Cornell University School of Education among fa
ilu central New York found a surprising degree of interest on the part of both men
and women in pursuing further education.
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Henpondeats indivated their proferones for worle-redated educatjon,

Women, however, alao wanbed proageams Chinl would provide For selfl=
fmprovement ad endarpe the iy horizons, though they hoped theat
oecupational uppradim might vesuli,

nf _Tocation

They wanted o program piven at the plant. Convenion

Wik fmportantoy no o was tlie timee,

cdue:
3 1t 11
to provide non=traditional, meatored cducation, whilch has had to

adaptoire o mode of detivery to Tabor stadenta who wanted traditional

ider wortoos preferred conventional, more gty

Co pee sel up

= e

Thin has also been the cxporience at My
classroom inotruction.  Such differences in styvle must be taken inte
account in buildine n netwarl,
the study Found that the barviers Le participation included:
~ Cost ol instruction, a problom with which everyone in the ficld of adult
cdacal fon must be concerped.  Women alge mentioned the added cost of

bhaby care or child eare.

for working adults in general and for women with home

swisting network of institutions of higher education in New York State

olfers rich resources to draw upon.

In addition, we have other allics. The corporations sponsored program des-—
cribed earlicr illustrates one: employers have an interest in occupational up=
grading of theiv emplovees and many will work with educational institutions.

The union-spousored program Lllustrates another ally. Community and junior col-
also beceming involved. So are neighborhood groups of all kinds.

leges are

The national survey put togother for the American Association of Colleges
i Community and Junior Colleges (described in an article which has been dis-
tribated to parti this conference) indicated that boards ol divectors
of exiating edueational institutions have a high percentage of employers among
Unionsa are less well ropresented, though there is a growing trend
sod programs.

prnks at

rheir member

Otlhor problems cited by college presidents in trying to develop programs for

L

working people are:

= Finding an exporienced faculty., This is a question that is important as

we develop o netwoik.

= Ratooling existing faculty wmombers.
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ool iny vew conrge malorials. flost cvexthoolys are written for an
I

cintively dif ferent population,

Providing the extra coungeliag and tatoring, that will be necded.

BoiJding o Hetws

P we are Lo dovelop a netwoirk which will fovolve industry and labor
institulions, we mist set up an advisory council or
sion making, The ILR

as o owell as cducational
some other systom [ov pelting participation in decid

schoul has had o preat deal of expericnce fo building networks . Working with
has developed committees on

industry and Iabor throushout the sieage, it
a lTocal and secate level, and cooperative relationships wich other educa-
in a fow places, with atate agencinss. Even within
dimtrial and labor relations, we can't d» the whole
gpurative effort we can accomplish a great deal

tional Inparirtutions aod,

ovr specit ie fioeld ob i

job ourgelves, With a
more .

To build o neiwork we must use Lthe stroapch of each of our cducational
in the industrial community

and in the labor movement. By putting it all together, we will be able to
meet the challenge of developing relevant and dynamic programs for working

institutions and tap the interest of our {riends

women in New York State,

daiged during the discussion [ollowing these two
addvesues contered on transferability, Often there is no transferability
Lrom one department to another even within a single college. Iona College
fs inviting representatives of graduate schools where its students seek
1wry to visit and discuss requirements.  Transferabllity is essential
has validity. It i3 also one kind of linkage that the

The major problom

befare A sl!;}'

proposed Network might encourage,

Students graduating [rom a program do seek some place to go with their
om Cornell's program sought a degree,
Those who have completed this

the Network would have

aducation. Labor Studies students fr
which Empire State College now provides.
doegree work now scek a graduate program. Here, too,

an important role.

The point was made that "non-traditional” and "tradicional" studies
should net be thoupht of as adversaries, but partners in a joint eftort to
: cducational crportunities for working adults.

provide the best and mo
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Lo DRAFT METWORIC SCENARIOS

stant Vice Chancellor for Affirmative Action, SUNY

Dolores Schmilde, A

Anne Nelson, Assoclate Dlrector, Working Women's Propram for Research
and Education, HYSSILR, Cornell University.

Lach Conference participant received a copy of two draft Scenarios,

rihing a ClEﬂfLUthUHF on LEducational Progre for Women Workers,
T kool T ) ' fpx WUrklgg Womeu.

The ward "Seenario” res though uf drama,f : on to follow! And

s0 we trust It will: following luncheon the workshops will focus on these
Scenarios and we hope it will be "lights, camnra, action,'

one des

the other proposing

is intended to focus on the working women themselves,
to provide of materials and information that they need to find

the type of education that meets their own requirements. 1t should be used
by and useful to women workers, v unions, to husiness and to service
organizations as well as to educators. It should not be for the use of
educators alone,

The Sconario proposes a method of se.ving women workers who

live outside the latggbt urban centers of the state, and would draw to-

gether the capability of the State School of Industrial and Labor Relations,
f hi

two and four-year institutions higher education, and the resources of

business aud labor unions.

There is no essential conflict between the two Scenarios, Rather they
supplement each other and are interdependent., We review them here to set
the stage for the workshops that wlll be discussing them in detall this
afternoon. We need to analyze Logether what specific institutional
arvangements could help meet the needs that have been uncovered at this
Conference, and which of these arrangements can be implemented immediately.
How? By Whom? What resources are presently available? Then we should
discuss which arrangements would require further research and study. Where
funding must precede implementation, what sources of funding seem possible?

To insure that this Conference and all the hopes and ideas that arc
coming out of it are only the beginning of our cooperative efforts, we need
to establish an advisory committee that will combine the expertise er
education, labor unions and industry. The workshops can offer valuable

sugpestions towvard this end,

¢ Appendis B ineludes copies of both Scenarios that were

presented at the Conference.)
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LUNCHEON ADDRESSES

UNLGNS AND HLGHER EDUCATION

Gloria Johnson, Director of Education and Women's Activities,

International Union of Electrical Workers, AFL-CIO

THE NETWORK CHALLENGE

Robert B. McKersie, Dean, New York State School of Industrial and
Labar Relations, Cova:ll University

Gloria Johnson

Most women have a great desire to be more involved in their local
unions but are held back by feelings of inadequacy. How often I have heard
women say, "I wanted to make a point at the meeting but I didn't know how...
I didn't know parliawentary procedure...l am afraid to speak in a large
group."

The needs are there. The motivation is there. The abilities are
there. Someone said recently that womanpower is one of the greatest
underutilizations in this country.

When educational opportunities are made available to them, women—-
with family, with children, with all their home and job responsibilities~-
still find the time to learn and to attend classes.

This desire to learn, this desire for education, is not confined to
single courses or "classes here and there." Many women are seeking two and
four year college programs.

The economic motivation is important. Women seek to improve their
skills on the job, which in turn will provide financial benefits. Too
often it is their income that determines whether or not their children
will be able to go on to higher education.

Another reason they desire additional education is that union women,
like all women, realize that we live in a credentially oriented society.
One's advancement often depends on having the right credentials. They
want and need those credent als.

The I1UE Educational Advanc .ent Program

A number of labor unions try to meet the educational needs of their
members,  One example is the International Union ef Electrical Workers.
In 1968 its President, Paul Jennings, outlined to the union's national
convention a new Educational Advancement Program (EAP) and called for a
rededication of the union to all forms of educational advancement - in

o 39
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Lhe union, on the job —- Lrom basic education te a college degree.

The union obtained a Department of Labor contract te provide for
education for 1TUE members which, when completed, would lead to advancement
on the job. This new program required the IUE as sponsor and administrator
to worlk with the U.53., Department of Labor, the Department of llealth,
Education and Welfare, community colleges, universities, local school
beards, and the business and laber community.

iblished to assist the LUE was
2 to help coordinate

o

Une of the most important groups esta
a UIniversity Labor Advisory Comtice, which apre

this propgram,

Efforts were concentratqd in 5 IUE districts and in selected citie
Philadelphia, Camden, Jersey LLEY, Newark, Rochester, Warren, Dayton,
Memphis, Chicago, Fe. Wayne, St. Leuis and Forrest City, Arkansas. The
President of each district provided a coordinator who had been involved
in similar program in the local or district. These coordinators as a team
were charged with the respunsibility of learning the educational needs
of IUE workers in their areas.

They worked closely with local union education counselors, many of
them women, who received training, giving up weekends, to learn how to
function etfectively in this role. Universities provided facilities and
instructors; the districts and local unions shared expenses; the coordinators
put it all together. The program which resulted trained over 200 local

union counselors.

The counselors distributed leaflets, eirculated questionnaires,
evaluated the results, attended classes, kept records, publicized the
program, and promoted the regults -- much of this on their own time and

at their own expense.

Fram:

ceducation

- helped 420 get a General Education Degree

- evnrolled 1600 in clerical and vocational courses

- enrolled 1650 in union related courses

o

= helped 37 sign up for collepe level work
- helped 457 to attend other progra

By the end of the sccond year, more than 8000 rank-and-file members had
taken one kind of course or another.

When the union negotiated a new contranct, it put on the table

educational opportunit: 2ctive bargaining. The GE and

ERIC
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Westinghouse negotiations in 1969 resulted in a tuition refund clause up
to 5400 for each wurker who attended school with the approvsl of the
company. Similar tuition refund clauses were negotiated in other union
agreements.

An example of another tuition refund program which we developed
was the plan negotiated with a small plant ¢{ the Calgon Corporation.
Today this plan provides for:

~ 5750 per year for tuition

- leaves of up to 2 years to go on compus

- an additional year if agreed to by the unlon
- accrual of seniority

- employee on leave to go to school on a full-time basis
shall receive 2/3 of base pay.

Further, the company agreed to advance the monies to those employees
who could not afford to pay the initial costs themselves, The only
condition for advancement of moniles was that the employee maintain
acceptable passing grades.

So the TUE experience has been that money is available through
tuition-refund programs, but that the program must be publicized and
participation must be encouraged.

T would urge that wnfons work closely with community colleges and
universities. The opportunity for this kind of cooperation is there if
only we reach out and take it. In today's increasingly complex world,
employment experience and continuing formal education are so interrelated
that they cannot be considered independently of each other.
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Robert B. McKersie

The chailenge is clear: there is a motivated potential audience of
working women; it needs what we as educational institutions can bring;
and it has special problems which demand flexibility in program
of ferings, new materials and teaching methods, and special administrative
procedures. \

Among the resources on which we can draw are the experiences of
community colleges and extension programs, as well as the interest of
both union and industry  which constitutes a potential source of funding.
We know, for example, that there is over $200,000,000 available in
nationally negotiated tuition aid plans, only a small portion of which
is used.

A cooperative network can be established if we work together. Our
district offices are ready to help bring together institutions on a
regional basis to develop cooperative links; to assist in recrulting;
and to share their knowledge of how to reach these new client groups
effectively, including materials developed by the Cornell Working Women's
Program for Research and Education and our Labor Studies credit programs.

Improved teaching methods are essential. Unlike the on-campus
student who can make up for a poor teacher simply by reading the texts
more thoroughly, and who comes to college with some knowledge of what is
expected, the adult student comes with little prior experience except
some negative feelings about classroom learning, rusty skills, and a need
for encouragement. A Network would enable us to pool the advice of worker
and industry leaders, the expertise of union educators, and the experience
of the best teachers. We could explore the strengths and weakness of
various teaching strategies and evaluate the effectiveness of such
traditional features as the credit hour and the school-term grading
system.

Administrative procedures need to be divested of red tape. Through
Network consultation, we could experiment with new ways of individualizing
the system and of providing remedial and coungeling support. Some of these
things can be done by each institution alone, but they are better done
cooperatively.

What have we to gain, other than increased effectiveness, for our
individual programs?

1. Increased enrollment. American higher education will shortly
be entering upon a period of declining enrollment in the 18-22-year-old
category. Professor Stanley Moses of the Syracuse University Educational
Policy Research Center devised the term "learning force' in a paper he
prepared for the U.5. Office of Education about five years ago. He
projected an adult "learning force'" composed of students older than the
tvpical college student body. In New York State, a large portion of this
"learning force" is working women. In 1973, employed women composed 39%

42



O

ERIC

Aruitoxt provided by Eic:

40~

of the New York State work force, almost three million strong. In
Albany's metropolitan area alone, for example, there were 115,000 women
in the labor force; in Rochester, 143,000; in Buffalo, 199,000; in
metropolitan Syracuse, 97,000. This potential working women's learning
force 1s not only a challenge but also an answer to the problems of
declining enrollment.

2. An impetus to improve higher education. During the past
decade there have been many innovations in undergraduate curriculum:
field internships, organizations of curricula by theme, cross-registration
among institutions, off-campus learning centers, use of television.
Most of us have not really learned how to use these innovations -- but
we will learn if we see a good reason to do so. The proposed Network
would provide an occasion to begin.

3. Recognition that the adult learning force ' is equal in
importance to the traditional post-high school student body. Faculties
of four-year institutions have a good deal to learn from those of community
colleges on how to help these students without lowering standards.

4. New allies for higher education in the active support of
state and county communities, of which we are a part. As Robert Hutchins
said about a year ago, ""The future of education is the future of every-
thing else."” As we become allied with the broad society of adult learners,
we become an integral part of the future of each community.

The challenge is an exciting one, and I look forward to being a
part of The Network that is mobilizing to meet it,
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THE WORKSHOPS

Discussion Leaders:

Anne Nelson
Dolores Schmidt
Barbara Wertheimer

What are the special needs of working women as students, as identified during
the conference? What institutional arrangements could help to meet those
needs? How can instituticnal arrangements be implemented? To wrestle

with these fundamental questions, conference participants divided into three
workshop discussion groups. Before them, as a specific basis for discussion,
were the two draft scenarios (see Appendix B):

1. "A Clearinghouse on Educational Programs for Women Workers"

2. '"Toward a Statewide Network of Education Programs for Working
Women"

"...1 listen to marvelous ideas...they're really inspiring, and the
rhetoric is great, but then what happens? ...You've still got to
implement them." -

Workshop Conclusions

Student Needs Identified at the Conference

The workshop groups found four basic categories of needs emerging during the
conference:

-—-=A need for sources of financial assistance for both full and part-
time women students, and especially for part-time students -- plus a need
for good information on sources of financial aid now available. This includes
information for unemployed women who wish to go back to school, and who may
need financial assistance but, because they have few institutional rontacts,
don't know how to go about getting it.

—~--An overall need for support services of many kinds: practical support to help

with problems like transportation and babysitting, plus such problems as how
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to register and how to adjust to the school experience in general...psychologi-
cal support to maintain and reinforce motivation, to build students' confi-
dence and to make them aware of their own capabilities.

"Some people have an exaggerated sense of inferiority about their
communications skills, about the.ir ability to write and to articulate,
and they need that sort of strengthening before they ever go into a

--=A need for remedial programs, with emphasis on basic skills such as
writing and effective speaking. Along with this goes the requirement for
counselors and teachers sensitive to the feelings of students who need
remedial work.

~-~-~For career-oriented women, a need for relevance, a need to gainﬁtrans=
ferable skills geared to meaningful and financially rewarding jobs, the
general desire for educational credentials.

Institutional Arrangements

Infor The question of how to make available to a wide range of
potential users information on educational opportunities, financial-aid and
reimbursement programs, where to go, whom to see, was discussed in all three
workshops. With regard to the clearinghouse concept outlined in Scenario
I (Appendix B), three major points were made:

(1) Such a clearing house should not involve duplication of effort,
Sources of information already exist, for example, in the various regional
consortia of colleges in New York State. The need is not to recollect in-
formation, but to sort cut and coordinate what is relevant for working
women.

(2) A clearinghouse should not be only a repository of information, but
a circulating system that reaches potential users wherever they may be. It
need not even be in one central location, but could -= and probably should --
be decentralized in five or more different locations around the state, with
links to outlets such as libraries, churches and other community groups.

(3) The proposals in Scenario I mesh with those in Scenaric II. An
information system should function in conjunction with the network of edu-
cation programs, that is, with the delivery system itself,

Teachers and Counselors: 1In any delivery system to meet the educa-
tional needs of working women, teachers and counselors, who know and

st
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understand this student group, are crucial. The number of teachers with
experience of this kind is not large. The workshops made some specific
suggestions for dealing with this problem:

(1) "Circuit-riders," teacher~trainers who would go out from place to
place to conduct training workshops.

(2) Involvement of former students in a teaching and/or counseling
capacity; training of local library and other community-group personnel to
make them effective as a counseling/referral resource.

(3) Summer institutes for teacher and counselors..

"You can design beautiful programs, but if you can't find some way for
me to either re-train existing faculty or develop new faculty, then all

of these beautiful things you design are just going to lie on my desk....'

The network: Scenario Il mentions some of the institutions, agencies

and groups that might be involved in a statewide network of education programs

for working women. In some communities, for example, churches and their re-
lated auxiliary organizations may be the best vehicles for reaching women in
the community.

A number of other possible elements in a network were singled out for
discussion, including labor-management councils, SUNY, the various regional
college consortia and, both labor unions and employers. N

Among the specific suggestions for arrangements within companies were
on-the-job classes, perhaps scheduled for an hour before or after work. The
point was made that both companies and educational institutions must find
ways of increasing scheduling flexibility.

Implementation

Noted repeatedly in all three workshops was the fact that a number of re-
sources already exist. SUNY has a computer memory bank of information. The
regional consortia have done needs-assessment studies. But contact persons
are required to take advantage of existing resources, persons especlally
oriented to the educational needs of working women.

There was general agreement that arrangements should be made immediately for

regular communication among interested groups and individuals at the state-
wide level, regionally and locally.
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Barbara M. Wertheimer

Out of our brief hours together has come much discussion, a great
deal of enthusiasm for an education outreach to working women, and a number:
of recommendations. We need to couple a solid base of information about the
education needs of working women to a realistic assessment of the education
resources available to meet these needs. This includes what industry and
labor unions can offer as well as the education institutions with which
New York State is so richly blessed.

More than that, we need to work toward a more flexible delivery system
in terms of location, time, and course format. Interest was evidenced here
in television courses which might be buttressed by workshops and seminars
with faculty members. There was emphasis on the importance of joint planning
for programs, and the advantages of involving industry, labor and students
along with the academic communities. ‘

Student financial aid for the part-timer is a priority. In like manner,
attention must turn to making facilities available to the night student:
counseling and tutorial services, libraries, student resource centers,
registrars. Special outreach and recruiting programs are needed for this
newest student group, and it was thought that the experiences of the New
York State School of Industrial and Labor Relations might be of special
value here. Teacher development programs, you have indiecated, should not
be overlooked, orienting faculty in terms of the older student who is a
working adult and a woman with many demands on her time and energy.

As this conference draws to a close, I am reminded of five guidelines
for succeeding in innovation, which after all, is what these hours spent
together have been all about. They were originally suggested by Stephen
Bailey of the American Council on Education.

First, prepare for a long struggle. Some will be overwhelmed at the
task; we will need psychic as well as material resources.

Second, plan the campaign. Determine what resistance we must overcome;

Third, make it a team operation. We cannot go it alone.

Fourth, be flexible. Compromise is undoubtedly in the cards

Last, seek insights into the tactics of how to proceed through endless
red tape: '"departmental, divisional, administrative, legislative, financial.'

at the beautiful possibilities: despair at the '"grotesque" complexities;
and finally, '"considered and sober optimism."
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This conference has demonstrated a remarkablle willingness to go the road
together. While we cannot avoid any one of the three stages of innovative
programming, I sense that we are willing to try that road, and that we can
come out at the end with some wonderful, creative new opportunities for
working women, with innovative programs that might even make history in
continuing and adult education. Perhaps we can inspire faculty and
administration alike to think and move in new ways to meet new demands, even
in a time of limited no-growth budgets.

Thank you, one and all, for your helpful, spirited participation. We
look forward to being in touch with each of you as we take up this exciting
new endeavor.
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SCENARIO I
Clearinghuouse on Educational Programs for Women Workers
- Dolores B. Schmidt
Object: To provide a central resource, reference, and research center on
the educational opportunities for and the educational needs of women
workers in the blue collar, clerical, and service areas.
Potential Users:
(1) Women workers seeking to up-grade themselves
. (2) Educational institutions establishing programs for women workers

(3) Unions and union task forces

(4) Business-industry-state and local government agencies

(5) Educators, writers, scholars conducting research on the target
group

(6) Foundations, service organizations, individuals seeking to fund
projects, internships, scholarship programs, or make donations for
the benefit of women workers.

Resources and Services:

(1) To maintain and up-date files on educational programs designed
especially to meet the needs of low-paid women workers. A central
file system by geographic area would be maintained, as well as a
collection of catalogs, brochures, etc.. These would include
descriptions of union and company-sponscred programs.

(2) To collect and up-date information on financial aid, scholarships,
tuition waiver and reimbursement programs available to women
workers,

(3) To maintain and up-date files on union contract and personnel
policy manuals containing clauses on training programs and
educational benefits for workers.

(4) To build up a collection of studies and papers on barriers to
education faced by this group of women workers.

(5) To publish and distribute a quarterly newsletter spotlighting new
developments and programs for women workers, listing new funding
and financial aid sources, new holdings, etc.

(6) To respond to requests for information from women workers,
educational institutions, unions, employers, scholars, and
service organizations.

(7) To sponsor an annual conference surveying the year's activity

, and establishing priorities for the future.

Implementation: Initially, outside funding would be sought. Eventually
contributions and annual institutional membership by participating
organizations, i.e. educational institutions, unions, business, industry,
state and local government agencies, service organizations and individual
memberships and newsletter subscriptions by scholars, teachers, and
other interested parties might pay for staff and supplies, and an
educational institution particularly interested in the education of

women workers provide facilities.

Though this proposal is not limited to New York State because I see at
this time a need for a national clearinghouse on this subject, it might
be desirable to initiate a small model project on a state-wide basis.
Collection of information on existing education programs for women
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workers in New York State could be accomplished efficiently through
establishing a contact person in the various consortia. These include
the following, in all of which SUNY units including Community Colleges
are already represented: Rochester Area Colleges, Mid-Hudson Colleges,
Associated Colleges of the St. Lawrence Valley, Long Island Regional
Advisory Council on Higher Education, Hudson-Mohawk Associatoon and the
Western New York Consortium, The N.Y. State Education Department Office
Oon Noncollegiate Sponsored Instruction under the direction of John J.
McGarraghy has identified consultants in the business and industry and
provided and will continue to provide valuable information on courses
and training programs provided by employers in the private -sector,
volunteer organizations, unions, and service organizations.

Thus, an initial network could be established quickly and economically.
A full-time staff of two professionals and a secretary-clerk would be
needed, with work-study students, graduate assistants, interns, and/or
volunteers playing a vital role in providing day~by~day services.
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SCENARTIO T1

by Anne Nelson

This scenario proposes a network of education programs for wage~earning

women who live in the outlying areas of the State's large urban centers and in
its smaller industrial cities. The network would utilize the experience

of the five District Offices of the New York State School of Industrial

and Labor Relations, (ILR) Cornell University. Their 27 vears of programming
in workers education would be combined with the experience of two- and four=
year institutions of higher education located in the regions of this
population of potential students. Credit and non-credit programs, combining
labor education with liberal arts, would be cooperatively planned among

the colleges of the region and the labor unions, community groups, and
employers of the area who are in contact with women in blue collar, clerical
and service occupations,

First Ste

As a first step, ILR District Offices would convene meetings among interested
colleges and appropriate labetr unions, community groups and employers of the
area. These mini-conferences would explore the particular education needs
of the working women in that area and assess the resources available to meet
them. Problems would be uncovered and cooperative methods of solution
discussed. ©Subjects would include the educational interests of the women,
the education needs of their unions 1f the women are organized or of the
employer if the program is company sponsored, methods and approach of worker
education, recruiting, instructional and course development, credentialing
methods, scheduling of classes, location of classes, and coordination of ‘
efforts in order to eliminate competition for programs and resources.

Some Possible Cooperative Undertakings

1. The interested institutions might find that programs could be
rotated among them, so that each program would become available
at different times but to all in the region., They might begin
with non-credit courses to introduce women to a resumption of
their studies and provide them with basic skills or special in-
formation they wish to acquire.

2. Some schools may want to experiment with variations in the
scheduling of courses; for example, with day-long instruction
or a weekend college, while others offer evening classes.

3, Public television instruction for a limited numbher of credit
courses might be considered. Innovations in the credit hour

might be explored.

4. Two=-vear colleges might cooperate with four~-year institutions
in arrangements that permit some cross-registration in courses.

53



O

ERIC

Aruitoxt provided by Eic:

-51-

5. Special provisions for articulation between two~year and four-
year schools could be arranged so that the junior and senior
years are attractive and readily available to students who wish
to pursue a Bachelor's degree.

6. Labor union leaders, community staff, or company personnel might
be used as teachers or special guest instructors in programs.

7. The cooperating institutions may find it helpful to meet regularly
to share information on student counseling services, finaneial
aid, improved registration or other administrative procedures.
Perhaps a common understanding for the pooling of resources such
as audio-visual would be feasible.

8., Instructional development which included successful teaching tech-
niques for this audience could be undertaken cooperatively.

9. One school or another might develop course modules dealing with
labor problems or other aspects of employment which could be

shared.

Implementation

In order to assist the regional programs, some statewide staff will need
to be avallable for start-up arrangements and for recruiting students.
Other aspects of implementation would include:

- establishing advisory committees of representatives of the institutions
and the labor unions, community groups, business organizations and perhaps
students, interested in programming for wage-earning women.

- selection of pilot schools for testing the project

- assessing the resources and needs of the region

- introducing the project to the working women: initiating conferences,
offerings of non-credit programs or adaptations of credit courses may be
required before these women wish to enroll in an institution.

Primary to the proposed network will be the interest among institutions
in cooperation. Tts strength and importance will lie in its ability

to avoid duplication or competition in the region, to utilize facilities
and experience that would otherwise be under-utilized, and to exchange
information and develop new approaches cooperatively.
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